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Welcome to
Scope!

Welcome to Scope, a powerful, award-winning resource for your middle school English
Language Arts classroom.

This guide will help you plan your year with Scope, a classroom magazine full of thrilling
cross-genre content. You'll discover how Scope can seamlessly fit into your yearlong
curriculum as well as your day-to-day plans. You'll also find the genres and skills you
can expect to cover with your students, along with the differentiation, assessment, and
standards information you need to create a powerful and robust teaching schedule.

This guide will help you utilize Scope to its fullest and teach each issue with ease and
joy.

We always love to hear from you. If you have any questions or comments, please
contact Associate Editor Lauren Salisbury at LSalisbury@scholastic.com.
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Planning Overview:
Using Scope Throughout the Year

Scope is a flexible resource that can fit into many classroom settings, whether you're using it as a
core resource or as a supplement to your ELA program. You'll receive your class set of magazines
two to three weeks before each issue date; at the same time, you will be able to access the wealth
of online support materials that accompany the issue so you can start planning around specific
articles and stories.

The number of days per week you teach with Scope is up to you. Depending on how many features
you cover and which activities you assign, you might use Scope one or two days per week or all
five. However you choose to fit the resource into your classroom, here is a suggested breakdown of
how you can use it through the year:

Issue Approximate Time Frame
September September 1-September 30
October October 1-October 31
November November 1-November 30
December/January December 1-January 31
February February 1-February 28
March March 1-March 31

April April 1-April 30

May May 1-May 31

Suggested Timetable for Each Issue

Here is a suggested pacing schedule of how long to spend on each feature within the average four
weeks allocated to each issue. Of course, it's easy to tailor the amount of time to fit your own
teaching objectives, choosing the content that suits your classroom best and assigning more or
fewer activities with each feature.

Number of Days

Feature (one day =60 minutes)
Narrative and Literary Nonfiction 6-8 days

Fiction 5-6 days

Paired Texts 6-7 days

Drama 6-7 days

Debate 1 day

Short Read 1 day

Lazy Editor 1 day

Grammar 5-15 min.

You Write It 1 day
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PACING CALENDAR AND RECOMMENDED
TEACHING ACTIVITIES: NARRATIVE AND LITERARY NONFICTION

Suggested Time: 6-8 days (based on using Scope during a 60-minute block per day)

Day 1: Preparing to Read
Watch a Video*

e Watch the issue’s nonfiction video* to provide historical context, build background
knowledge, highlight key vocabulary, and engage students. The issue’s video may take
students behind the scenes with the author, transport students to the article’s time and
place, or allow students to follow the author through the research, writing, and editing
process.

e Complete the Video Discussion Activity. These discussion questions pertain to central
ideas and details; author’s purpose; and consideration of the narration, visuals, and music
in the video.

Preview Vocabulary

¢ Project the Vocabulary Definitions. They may be in the form of an audiovisual slideshow
or a glossary. Hear the words and definitions read aloud at Scope Online.

¢ Follow up with the Vocabulary Activity to practice using the words that are highlighted
in bold in the article.

Day 2: Reading and Discussing
Read the Text

e Set a purpose for reading by calling on a volunteer to read aloud the As You Read box on
the first page.

e Read the text through shared, guided, small-group, or independent reading. (Use the
audio read-aloud of the text to provide support for struggling readers or as a listening
comprehension activity for your whole class. Alternatively, use the lower-Lexile version
of the article as a scaffold for reading the on-level version. Note: We recommend students
read the article two to three times.)

Unpack the Text

e After reading the article, go back to the text to reread, analyze, and delve deeply into
sentences and paragraphs with the Close-Reading Questions. This can be completed as a
class, in small groups, or individually.

e Discuss the Critical-Thinking Questions as a class or use them as constructed-response
prompts.

continued »

*As available



Days 3-4: Skill Building: Featured Skill and Core Skills Workout
Day 3: Featured Skill Activity
¢ Distribute the Featured Skill Activity and have students complete it in small groups.
Day 4: Core Skills Workout (Optional)
e Based on your students’ needs after completing the Featured Skill Activity, use any or
all of each issue’s Core Skills Workout* activities to build proficiency in key analytical
reading and test-readiness skills. Note: For most Core Skills activities, we provide two
versions—with more and less scaffolding—for differentiation. Skills for nonfiction include
text features, summarizing, central ideas and supporting details, inference, text evidence,
text structure, tone, and mood.

Days 5-6: Writing Task
Day 5: Respond to the explanatory, argumentative, or narrative writing prompt
e Using the Featured Skill Activity as a guide, invite students to respond to the writing
prompt at the end of the article.
Day 6: Revise and edit writing
® Have students revise and edit their responses to the writing prompt, consulting with you
and/or in partnerships.
e Alternatively, encourage students to submit their work to the writing contest.

Days 7-8: Comprehension Quiz and Extension Activities (Optional)

® Have students take the interactive or non-interactive reading comprehension quiz. We
form these quizzes based on state assessments. Quizzes come in higher and lower levels
and include six selected-response questions and two constructed-response questions. The
answer key lists the main ELA skill tested in each question, so the quizzes can be used for
formative or summative assessment.

e Alternatively, use suggestions in the Teacher’s Guide or at Scope Online to guide students
through an extension activity, such as completing a research task, reading related texts,
or creating a video, slideshow presentation, museum exhibit, or timeline.

*Identify Nonfiction Elements (Optional)

Another option is to use our scaffolded Read, Think, Explain Activity, which provides
reinforcement of all skills from our Core Skills Workout. In just two 60-minute blocks, you
can read the article and use this activity to develop students’ nonfiction reading skills and
strategies and prepare them for higher-level thinking questions and class discussion. The
“Before Reading” section of this scaffolded activity invites students to look at the photos, read
the captions, headline and subheads, and make inferences before reading the article. In the
“During Reading” section of the activity, students delve into skills such as mood, tone, text
structure, and inference. The “After Reading” section directs students’ focus to central ideas
and details and to writing an objective summary. Our Glossary of Nonfiction Terms serves as
a helpful reference for this activity and an excellent resource that students can use all year.
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PACING CALENDAR AND RECOMMENDED
TEACHING ACTIVITIES: FICTION

Suggested Time: 5-6 days (based on using Scope during a 60-minute block per day)

Day 1: Preparing to Read and Close Reading
Preparing to Read

e Complete the Theme Anticipation Guide and share responses to activate prior knowledge,
build curiosity, and ready students” minds for the themes they will encounter in the text.

e Set a purpose for reading by calling on a volunteer to read aloud the As You Read box on
the first page.

First Read: Get to Know the Text*

® Read the story once through as a class.

® (o online to find the audio read-aloud of the text to provide support for struggling
readers or as a listening-comprehension activity for your whole class.

e Distribute the DIY Vocabulary Activity. Have students find three to seven words in the
story that are new to them, or whose meanings they are not sure about. Students should
record each word and the page number where it appears, then write what they think the
word means based on context clues. Then have students look up the word in a dictionary
and write down its definition. Finally, they should use the word in a sentence.

Second Read: Unpack the Text

¢ Divide students into groups to read the story again, pausing to discuss the Close-Reading
Questions in the margins or on the handout at Scope Online.

® Discuss the Critical-Thinking Questions as a class or use them as writing prompts.

e Return to the Theme Anticipation Guide. Have students reread the statements and
reflect on the following in writing or in a class discussion: Did your experience with the
text influence your opinions about each statement, perhaps by confirming your beliefs,
challenging them, or causing them to shift? How do the statements apply to the story?

*Note:

For fiction, close-reading questions are printed in the margins on the pages of every issue’s
story, prompting students to delve deeply into specific sentences or paragraphs in the story.
Our questions model close-reading questions that students can ask themselves as they

read any work of fiction. The answers can be found in the Teacher’s Guide. We recommend
that students read the story through at least one time before answering the close-reading
questions. That way, they can focus on basic comprehension before going deeper. With our
text-based questions, students will gain a deeper understanding of the text; uncover layers
of meaning; make inferences; analyze the author’s purpose; and reflect on how words,
sentences, and paragraphs contribute to the larger work.

continued »



Days 2-3: Skill Building: Featured Skill and Core Skills Workout or Literary
Elements
Day 2: Featured Skill Activity
e Distribute the Featured Skill Activity and have students complete it in small groups.
Day 3: Core Skills Workout or Literary Elements (Optional)

e Based on your students’ needs after completing the Featured Skill Activity, use any or all
of each issue’s Core Skills Workout activities to build proficiency in other key analytical
reading and test readiness skills. Note: We provide two versions—with more and less
scaffolding—for most of these activities in every issue. Skills for fiction include mood,
tone, and inference.

¢ Try our other Literary Elements offerings:

Genre Exploration helps students analyze a story through the lens of genre, leading
to an exploration of many aspects of that text—character, setting, mood, plot,
theme, and so on.

Character Thinking Tool prompts students to think about their overall impressions
of characters, the characters’ traits, and the ways in which authors reveal characters
to readers. All literary elements activities include higher-level thinking tasks that are
valuable for all learners. They encourage students to make meaningful connections
to their personal experiences and transfer skills across texts. Tasks elicit student
opinions, call for text evidence to support reasoning, foster class discussion, and
connect reading and writing.

Days 4-5: Writing Task
Day 4: Respond to the explanatory, argumentative, or narrative writing prompt
® Using the Featured Skill Activity as a guide, invite students to respond to the writing
prompt at the end of the article.
e Alternatively, write a short essay responding to the question in the As You Read box.
Day 5: Revise and edit writing
¢ Have students revise and edit their responses to the writing prompt, consulting with you
and/or in partnerships.
¢ Alternatively, encourage students to submit their work to the writing contest.

Day 6: Comprehension Quiz and Extension Activities (Optional)

¢ Have students take the interactive or non-interactive reading comprehension quiz. We
form these quizzes based on state assessments. Quizzes come in higher and lower levels
and include six selected-response questions and two constructed-response questions. The
answer key lists the main ELA skill tested in each question, so the quizzes can be used for
formative or summative assessment.

e Alternatively, use suggestions in the Teacher’s Guide or at Scope Online to guide students
through an extension activity, such as completing a research task, retelling the story from
a different point of view, reading an additional work by the same author, etc.

-10-
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PACING CALENDAR AND RECOMMENDED
TEACHING ACTIVITIES: PAIRED TEXTS

Suggested Time: 6-7 days (based on using Scope during a 60-minute block per day)

Day 1: Preparing to Read and First Read
Preparing to Read
e Explore text features: Invite students to look at the photos, read the headlines and
subheads, and discuss them together.
e Set a purpose for reading by calling on a volunteer to read aloud the As You Read box on
the first page.
Preview Vocabulary
¢ Project the Vocabulary Definitions. They may be in the form of an audiovisual slideshow
or a glossary. Hear the words and definitions read aloud at Scope Online.
¢ Follow up with the Vocabulary Activity to practice using the words that are highlighted
in bold in the articles.
First and Second Read
e Play the audio read-aloud of the article as students follow along in their magazines.
e For the second read, break students into small groups. As they read, they should note
anything they find interesting or surprising. As a class, discuss what they noted.

Day 2: Reading and Discussing
e After reading the articles, have students go back to the texts to reread, analyze, and delve
deeply into sentences and paragraphs to answer the Close-Reading Questions. This can
be completed as a whole class, in small groups, or individually. Questions can also be
answered in guided-reading groups.
e Discuss the Critical-Thinking Questions as a class or use them as constructed-response
prompts.

Days 3-4: Skill Building: Featured Skill and Core Skills Workout
Day 3: Featured Skill Activity
¢ Distribute the Featured Skill Activity and have students complete it independently.
Day 4: Core Skills Workout (Optional)
® Based on your students’ needs after completing the Featured Skill Activity, use any or all
of each issue’s paired texts Core Skills Workout activities to build proficiency in other
key analytical reading and test readiness skills. Note: We provide two versions—with more
and less scaffolding—for most of these activities in every issue. Skills for the paired texts
include text features, summarizing, central ideas and supporting details, inference, text
evidence, text structure, mood, and tone.

continued »
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Days 5-6: Writing Task
Day 5: Respond to the explanatory, argumentative, or narrative writing prompt
e Using the Featured Skill Activity as a guide, invite students to respond to the writing
prompt at the end of the paired-text feature.
Day 6: Revise and edit writing
® Have students revise and edit their responses to the writing prompt, consulting with you
and/or in partnerships.
e Alternatively, encourage students to submit their work to the writing contest.

Day 7: Comprehension Quiz or Extension Activities (Optional)

¢ Have students take the interactive or non-interactive reading comprehension quiz. We
form these quizzes based on state assessments. Quizzes come in higher and lower levels
and include six selected-response questions and two constructed-response questions. The
answer key lists the main ELA skill tested in each question, so the quizzes can be used for
formative or summative assessment.

e Alternatively, use suggestions in the Teacher’s Guide or at Scope Online to guide students
through an extension activity, such as completing a research task, reading related texts,
or creating a video, slideshow presentation, museum exhibit, or timeline.

13-
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PACING CALENDAR AND RECOMMENDED
TEACHING ACTIVITIES: DRAMA

Suggested Time: 6-7 days (based on using Scope during a 60-minute block per day)

Day 1: Preparing to Read and First Read
Preview Vocabulary
® Project the Vocabulary Definitions. They may be in the form of an audiovisual slideshow
or a glossary. Hear the words and definitions read aloud at Scope Online.
¢ Follow up with the Vocabulary Activity to practice using the words that are highlighted
in bold in the play.
Preparing to Read
e (Complete the Theme Anticipation Guide and share responses to activate prior knowledge,
build curiosity, and ready students” minds for the themes they will encounter in the text.
e Set a purpose for reading by calling on a volunteer to read aloud the As You Read box on
the first page.
® Preview text features by inviting students to look at the illustrations, read the title,
subtitle, scene headings, and descriptions in the character box; and make predictions
based on them.
Class Read-Aloud
e Assign parts and read the play aloud as a class. If you have struggling readers in your
class, assign parts in advance to give students a chance to preview lines and practice
saying them with a partner.

Day 2: Second Read

e After reading the play, go back to the text to reread, analyze, and delve deeply into lines
and scenes to answer the Close-Reading Questions. This can be completed as a whole
class, in small groups, or individually. Questions can also be answered in reading centers
or guided-reading groups.

e Discuss the Critical-Thinking Questions as a class or use them as constructed-response
prompts.

e Return to the Theme Anticipation Guide. Have students reread the statements and
reflect on the following questions in writing or in a class discussion: Did your experience
with the text influence your opinions about each statement, perhaps by confirming your
beliefs, challenging them, or causing them to shift completely? How do the statements
apply to the play?

continued »
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Days 3-4: Skill Building: Featured Skill and Core Skills Workout or Literary
Elements
Day 3: Skill Building: Featured Skill Activity
e Distribute the Featured Skill Activity and have students complete it in small groups.
Day 4: Core Skills Workout or Literary Elements (Optional)

e Based on your students’ needs after completing the Featured Skill Activity, use any or all
of each issue’s Core Skills Workout activities to build proficiency in other key analytical
reading and test readiness skills. Note: We provide two versions—with more and less
scaffolding—for most of these activities in every issue. Skills for drama include mood,
tone, and inference.

¢ Try our other Literary Elements offerings:

Genre Exploration helps students analyze a story through the lens of genre, leading
to an exploration of many aspects of that text—character, setting, mood, plot,
theme, and so on.

The Character Thinking Tool prompts students to think about their overall
impressions of characters, the characters’ traits, and the ways in which authors
reveal characters to readers. All literary elements activities include higher-level
thinking tasks that are valuable for all learners. They encourage students to make
meaningful connections to their personal experiences and transfer skills across texts.
Tasks elicit student opinions, call for text evidence to support reasoning, foster class
discussion, and connect reading and writing.

Days 5-6: Writing Task
Day 5: Respond to the Explanatory, Opinion, or Narrative Writing Prompt
® Using the Featured Skill Activity as a guide, invite students to respond to the writing
prompt at the end of the play.
Day 6: Revise and edit writing
¢ Have students revise and edit their responses to the writing prompt, consulting with you
and/or in partnerships.
e Alternatively, encourage students to submit their work to the writing contest.

Day 7: Comprehension Quiz and Extension Activities (Optional)

® Have students take the interactive or non-interactive reading comprehension quiz. We
form these quizzes based on state assessments. Quizzes come in higher and lower levels
and include six selected-response questions and two constructed-response questions. The
answer key lists the main ELA skill tested in each question, so the quizzes can be used for
formative or summative assessment.

e Alternatively, use suggestions in the Teacher’s Guide or at Scope Online to guide students
through an extension activity, such as writing a new scene for the play.
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PACING CALENDAR AND RECOMMENDED
TEACHING ACTIVITIES: DEBATE ESSAY KIT

Suggested Time: 1 day (based on using Scope during a 60-minute block per day)

Preparing to Read
¢ Give students a minute to preview the text features—the headlines, illustrations or
photos, any charts or graphs, etc. Ask students what they think the article is about.
® Project the Vocabulary Definitions. They may be in the form of an audiovisual slideshow
or a glossary. Hear the words and definitions read aloud at Scope Online.
® Follow up with the Vocabulary Activity to practice using the words that are highlighted
in bold in the debate.

Reading and Text Marking
¢ Read the debate once through as a class.
e Project the article. Complete the following steps as a class, modeling text marking on your
whiteboard while students mark their magazines:

1. Using a red colored pencil, draw a star next to a sentence that expresses the main
argument (central idea) on one side of the debate.

2. Underline the details that support that main point.

¢ Divide students into groups and have them repeat steps 1 and 2, but for the other side of
the debate and this time using a blue colored pencil.

e Next, ask students to discuss the following in their groups: Do you think the writer shows
bias—that is, a preference for one side of the debate or the other? Explain and support
your answer with text evidence.

¢ Have students fill in the “Yes/No” chart in their magazines using the details they
underlined in the text.

Debate

¢ Have students divide themselves into two groups according to which side of the debate
they agree with more, the “Yes” side or the “No” side. Have the groups stand on opposite
sides of the room.

e Students can then debate the issue: One student offers a reason (support) for his or her
opinion; a student from the other group then offers a counterargument.

e Students should quietly walk to the other side of the room if at any point during the
debate they change their position on the issue; be sure to ask any student who does this
why he or she did so. Encourage students to use evidence to support their opinions.

Writing
® Have students work individually to complete the Essay Kit guided-writing activity to

write an argument essay supporting their points of view. Students can use the Argument
Essay Checklist to evaluate and edit their essays.

18-



e For struggling readers: Instead of assigning the Essay Kit, ask students to write one
paragraph in which they state their opinion and three reasons that support it.

e For advanced readers: Before holding the classroom debate, ask students to find and
read two other articles on the topic. Students should come to class prepared with a
list of their sources plus at least one item of support for each side of the debate.

e Visit Scope Online for additional extension resources that bring in other articles to
deepen the conversation.
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PACING CALENDAR AND RECOMMENDED
TEACHING ACTIVITIES: DEBATE SCAVENGER HUNT

Suggested Time: 1 day (based on using Scope during a 60-minute block per day)

Preparing to Read

¢ Give students a minute to preview the text features—the headlines, illustrations or
photos, any charts or graphs, etc. Ask students what they think the article is going to be
about.

® Project the Vocabulary Definitions. They may be in the form of an audiovisual slideshow
or a glossary. Hear the words and definitions read aloud at Scope Online.

¢ Follow up with the Vocabulary Activity to practice using the words that are highlighted
in bold in the debate.

Reading and Text Marking

e Read both texts once through as a class.

e Ask: “No matter what you personally think about the issue, which author do you think
makes the better argument?” Take a poll and tally the results on the board.

® Project the first text. For this text only, have students complete the Scavenger Hunt box
at the end of the article, modeling text marking on your whiteboard while students mark
their magazines. Or print and distribute the Scavenger Hunt: Analyzing Arguments
graphic organizer to help students develop their arguments. Note that a lower-level
version of the graphic organizer that does not include counterargument is available.

e Have students complete the Scavenger Hunt box in the magazine and/or the Scavenger
Hunt graphic organizer for the second text in small groups.

Discuss
® As a class, discuss the question at the end of the Scavenger Hunt: Who makes the
stronger argument? Then ask:
1. What do the authors agree about? What do they disagree about?
2. How do the images support each author’s argument?
3. What is each author’s tone? Explain your answer.

Debate

¢ Divide students into groups according to which author they think makes the best
argument. Have the groups stand on opposite sides of the room.

e Students should then debate: One student offers a reason (support) for his or her
opinion; a student from the other group responds.

e Students should quietly switch sides if at any point during the debate they change their
position on the issue; be sure to ask any student who does this why he or she did so.
Encourage students to use evidence to support their opinions.

¢ At the end of the debate, compare the number of students who support each author
with the number who supported each author before the debate.
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Writing
¢ Have students work individually to complete the Essay Kit guided-writing activity to
write an argument essay supporting their points of view. Students can use the Argument
Essay Checklist to evaluate and edit their essays.
¢ Visit Scope Online for additional extension resources that bring in other articles to
deepen the conversation.

21-
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PACING CALENDAR AND RECOMMENDED
TEACHING ACTIVITIES: SHORT READ

Suggested Time: 1 day (based on using Scope during a 60-minute block per day)

Preparing to Read
® Project the Vocabulary Definitions. They may be in the form of an audiovisual slideshow
or a glossary. Hear the words and definitions read aloud at Scope Online.
® Follow up with the Vocabulary Activity to practice using the words that are highlighted
in bold in the article.

Reading and Discussing

® Read the article as a class. Alternatively, you can play the audio read-aloud while
students follow along in their printed issues.

Completing the Activity

® Have students work in small groups to complete the activity at the end of the article. They
will write a claim, find a piece of text evidence, and explain why that evidence supports
their claim.

Writing
® To go deeper, use the Short Write Kit at Scope Online. Project the How to Answer a
Constructed-Response Question handout and review it as a class. Then have students
work on their own or in groups to complete the self-guided writing activity Constructing
a Response.
¢ Have students use their completed activities to craft their own constructed responses.

Comprehension Quiz
® Have students take the higher- or lower-level reading comprehension quiz. We form
these quizzes based on state assessments. Quizzes includes four to six selected-response
questions and one to two constructed-response questions. The answer key lists the main
ELA skill tested in each question, so the quizzes can be used for formative or summative
assessment.
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PACING CALENDAR AND SUGGESTED
TEACHING ACTIVITIES: THE LAZY EDITOR

Suggested Time: 1 day (based on using Scope during a 60-minute block per day)

Preparing to Read

e Set a purpose for reading by calling attention to the featured skill printed in the upper
left corner of the first page.

Reading the Article
¢ Read the article once through as a shared, guided, or independent reading.

Skill Building: Help the Lazy Editor

e After students read the article, follow the prompts in the “Help the Lazy Editor” box to
find sentences within the text that highlight the featured grammar skill. This can be
completed as a class, in small groups, or individually.

e After finding mentor sentences containing the featured grammar skill, have students think
about the different ways the skill is used. Then have students write some rules for the
skill based on their observations.

® Next, using the rules they just created, have students edit the last paragraph of the
article, in which the Lazy Editor forgot to fix some mistakes.

e Llast, have students write their own paragraph using the featured skill. If using the Lazy
Editor as a mini-lesson for writing workshop, students can then apply the featured skill to
revising their own compositions.

Additional Practice (Optional)

e Use the Grammar Scavenger Hunt activity at Scope Online. In this activity, students
mine articles throughout the magazine for more mentor sentences that highlight the
featured skill.

e Use an additional skill reinforcement activity at Scope Online.
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PACING CALENDAR AND SUGGESTED
TEACHING ACTIVITIES: GRAMMAR

Suggested Time: 5-15 minutes

Introduce and Practice Grammar Skill
® As a class, read Grammar’s HINT (found in the upper right corner of the second page) to

introduce or review the commonly confused words addressed in the feature. Then read the
annotations, which model the correct usage.

e Have students practice the grammar skill by completing the activity as a class, in groups,
or individually. In the activity, students choose which of the commonly confused words to
use at several points within three short boxes of text.

Reinforce Skill
¢ Find an additional skill reinforcement activity at Scope Online.
¢ Have students observe the commonly confused words in context by searching for examples
of their use in the magazine or in other reading material.
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PACING CALENDAR AND RECOMMENDED
TEACHING ACTIVITIES: “YOU WRITE IT” DESCRIPTIVE WRITING

Suggested time: 1 day (based on using Scope during a 60-minute block per day)

Modeling

® Model the activity with the “You Write It” Model Text found at Scope Online.

¢ Additionally, watch the Descriptive Writing Video for the paired-text feature “Killer
Smog” from the April 2015 issue of Scope, which is full of vivid descriptive writing. In the
behind-the-scenes video, author Lauren Tarshis shares her techniques for creating mood,
writing with sensory details, and building pictures in her readers’ minds. Have students
read the article and watch the video before completing this issue’s You Write It. Students
can use the activity as a starting point to try out the techniques Lauren mentions in the
video.

Reading the Passage
e Read the issue’s passage as a class or independently.
¢ Notice the words in bold. They are vague—meaning they are not very descriptive.

Writing
® Follow the prompts in the circles to make the writing more vivid. An entry form is
available online if students would like to enter their passages into the You Write It
contest.
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PACING CALENDAR AND RECOMMENDED
TEACHING ACTIVITIES: “YOU WRITE IT” POETRY

Suggested time: 1 day (based on using Scope during a 60-minute block per day)

Reading the Poem
® As a class, read the poem aloud a few times or listen to the poem read aloud at Scope
Online.

Analyzing the Poem
® As a whole class or in small groups, answer the questions in the Analyzing Poetry
Activity.

Writing
¢ Invite students to write their own poems using our Guided Writing Activity and the
featured poem as a mentor text. An entry form is available online if students would like to
enter the You Write It contest.

-31-



AM “IMAM VM LA LN “0S ‘19 *HO ‘HO ‘AN “ON AN “IAN ‘PN “HN AN ‘3N ‘LI “OIA "SI “NIAL TN “YINL ‘@A 'TIL YT A “SY W1 T1°alIH Y9 T '3 LD ‘09 ‘¥ MY ‘Z¥ “Tv 03 Aldde palsi| spIepuels 8y

61°8 2'eg1°8
‘qe1°8 :g apeuy

61°L 2’81/
‘qg1°L L dpein

61°9

‘81°9 ‘qZ1°9 :9 apein
AL

¢'M

‘174 '1°Y t«(Spiepuels
JeLWLS dAeY Jey?
$91e3s pue) §SI))

Ressa

10 ‘03pLA ‘uoliejuasaid
e JO uoL}eal)

:S)Se] ddueULI0Idd

SaL3LALOR UO ssaiboid
‘UoL1eAIRSq( sdAL}RWI04

X9}
]9pow pajejouue-uoN

1x3] }opou pajejouuy

10ddns 13ydea} Jo SJ9A9)
paueA yum ‘Apenplalput
10 ‘sdnoub jews ut
‘SSe)d e se auop aq ue)

aALjejuswnbie
‘A1oreuridx3 :burpum

S]tejop
pue SeapL Jeijuad) e
1x91 jenstA e buizhjeuy e
buizuewwns e

:s|Bfs butmonjoy
93 SpILng ainjeay siy|

Rep 1
:dwy] paisabbng

-1dwo.ud

buizum e 03 puodsas 03
pajuasaid uoLjewsojul
93} U0 Melp SIUIPNIS
*sabeuwl 13yjo pue
‘speyd ‘sydesb ‘sojoyd
butsn aidoy Ajpusuiy-puy
e 1noge ejep pue sjoe}
sAanuod sydesboyul ayy

"MILAIRIUT “dLydesbojut
‘A3204 ‘buLjum
aAldudsa( :sjew.oy
inoj buowe burjeussyye
‘ansst yoea ulL sieadde

ainjeay 31 MM NOA Y|

splepuels

JuauIssossy

uolleljuaIaLQ

SNIVIS

ainjea jo uondudsaq

JIHAVYUIO04NI .11 ALIIM NOA.,
*IININD3IS ANV 3d0IS

-32-



PACING CALENDAR AND RECOMMENDED
TEACHING ACTIVITIES: “YOU WRITE IT” INFOGRAPHIC

Suggested time: 1 day (based on using Scope during a 60-minute block per day)

Reading the Infographic
® Give students a minute to preview the You Write It: Infographic.
¢ Break students into groups to read each section of the infographic and discuss what they
find interesting, surprising, or convincing.
® Reconvene as a class and ask volunteers to summarize the central idea and supporting
details from the infographic.

Preparing to Write
¢ Have a volunteer read aloud the writing prompt at the bottom of the page. Brainstorm
examples of central ideas (or central claims) that could be used.
e Distribute the self-guided writing activity, Turning an Infographic Into an Essay. Have
students work individually or in small groups to complete the activity up to the point
where they write their first draft.

Modeling the Text
e If your students need additional support, project the Annotated Model Text or the Non-
Annotated Model Text and it review together.

Writing
¢ Writing prompts may ask students to turn the infographic into an essay, video, slideshow
presentation, or public service announcement. An entry form is available online if
students would like to enter the You Write It contest.
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PACING CALENDAR AND RECOMMENDED
TEACHING ACTIVITIES: “YOU WRITE IT” INTERVIEW

Suggested time: 1 day (based on using Scope during a 60-minute block per day)

Reading the Interview

e Give students a minute to preview the You Write It: Interview. Prompt students to use
the headline, subhead, and central image to identify the topic of the interview.

¢ Break students into groups to read each section of the interview and discuss what they
find interesting, surprising, or convincing.

® Reconvene as a class and ask volunteers to summarize the central idea and supporting
details from the interview. Have a volunteer read aloud the writing prompt at the bottom
of the page. Brainstorm examples of central ideas (or central claims) that could be used.

Modeling the Text
e If your students need additional support, project the Annotated Model Text or the Non-
Annotated Model Text and review together first.

Writing
e Distribute the Turning an Interview Into an Article guided writing activity. This activity
guides students to choose a central idea for their articles, paraphrase each question-and-
answer pair from the interview, and choose sentences from the interview that they will use
as quotations in their articles.
e Using their responses from the guided writing activity, have students write a three-
paragraph article about the inspiring student using these guidelines:

Opening Paragraph:

® Your first sentence should be a hook—that is, it should grab the reader’s
attention. One option is to state something that is surprising, interesting, or
moving. What detail from the interview did you find most interesting?

e Let readers know what the article is going to be about. In other words, state the
central idea of the article.

Body Paragraph:

¢ Explain to your readers what the inspiring student’s experience was like, using
information from the question-and-answer pairs you summarized.

e Summarize the most important ideas presented in the interview. Each idea you
include should support the central idea that you wrote.

¢ Don't forget to include the direct quotes you chose.

Conclusion:

e Wrap it all up. End your article with a strong sentence that will give your readers
something to think about. One option is to end with a quote. Another is to refer
to your hook from the opening paragraph.

® An entry form is available online if students would like to enter the You Write It contest.
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